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HBHIE TEM  (We)HE T fiff] | (They)WE I > 35— EBEREAE=THERBIB RSt A BERFT
#WHE(G. Mead > 1934) » M EMIERARNEESER - Bt - E—EFTRE &/t E1E
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=i EEE
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HEHXFAT %2018 FERANTEFZA

it e R U EENE AR  EREAMEREENWERRR - ERVER
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2 . e RS RN EBRIMG T - SRAEEREREFTIRIHER (BIASM4EE
AL - MRS BRRNREAER TEEEE - SENEREHENFERE A
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— A B R/ NARED  EREENSHEESREER - S - &
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AR FUF SIS E Ot e R EAROEE - AMFEEURNTE - B
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ARENRE EERETIRIINEEEENNCHRRBHEABEBNTHYE  HFE
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The Nature of "Image of
Scientists": A Social ldentity
Theorist's Perspective

Wen-Gin Yang

GISE, National Taiwan Normal University

ABSTRACT

There are a lot of interesting but serious findings reported in 'image of scientists' and
‘attitude toward science' studies. For instance, while pupils hold positive 'impersonal' images of
scientists, their 'personal’ images of scientists always are negative; the famous 'two cultures'
phenomenon -- literary intellectuals hold 'destructive impressions' of scientists, and vice versa,;
attitude toward science declines from young pupils to adults. In general, "impersonal” images
of scientists could be attributed to "situational" factors, such as "text books", "media", and
"science teachers”, etc. It is difficult to interprete the meaning of "personal” image of scientists,
however. This article explores the nature of pupils' image of scientists in terms of Social

Identity Theory, and trying to provide plausible ways to change it.

KEYWORDS : Image of Scientists; Attitude Toward Science; Social Identity Theory;

Sociohistorical Constructivism.





