B RS SR R T

| ER3E4T
BBT SR ETHE A BRI B AT S

WE BBBERGYE FRERBEEARNEEZYE  IXGEERNERN - ABEEE - &

HHBSFZEE - RS » Ei%ﬁ@ﬁﬁﬁﬁ:ﬂ&ﬂiﬁﬁﬂﬁﬁ%%ﬂ%%%ﬂ?%%ﬁiﬁ%ﬂ’ﬂﬁ?
Bo :
PBRE [ ABRE - REE - B -

oy

Bl

AFRBMORBOEHBRERFHABR AT K « HREE ~ WRER - ik
WA - LR BERBSHARRRANTE - FLREARZANAERENBEE
g EGHER o " |

FERIRE

HBLEMAK > AT #% ( structure ) BB ( process ) MEMER.
Z o FIARHIENRE ARKNES  CRELSEBOESHR - TREFES
BRIFRIERMES VT BERIBLE L BE - AHLSEHNREES » ALUBEH
S RFT5 I BBE #E aek ( declarative knowledge ) BREZF M4k ( procedural
Imowledge ) £ Bk F8I sk AOEHE R 3 BB A9BA ( Anderson, 1985/1990 ) -
FTeEBRME ek R IEH HENE Y A5% ( knowledge about the facts and
things, p.220 ) » EMREFTHESEWPE ( propositional network ) By E
KE - At FRBEEFNERER > —2HE (argument ) » B— AR ERHES
RIFTHFEE B9BIER ( relationship ) - M#HE ( argument ) LI (proposition)
HREE |
R Gagne A (1993) HBLEABS MB b EOEESE=S
L FEERBIELEE ( spread of activation ) » HAERIARB R (
retrieve ) Hizk o



4G R a1 EEY

o TG ET RIS AR A K FASE EEARBRKEL . TR
3 PAT EG ERREEEE R N B AN AR T E LR -

i 1 AT S A o » % AL 2 O R T AT SR (R R R (T R I
BATIES [ A% | (SEE - RSB ES » LER RIS P A BHHE
YT AESK o | |

B T 48 A EE AR 2R S0 e A RO DT—ME%ﬁ( schema ) S 1 pEEERF (Llinear
ordering ) ~ 0 ( image ) FYEMT RAE MM - HULEFT MR R EA
e o B o SRS - BEELRE THTE A B T AR AV RERE B £ - TSR
BT » [R5 B ) B AR 4 A R OB S 1 o B BATRCE  /
P — i B - - . .

ilGie nﬁﬁﬁﬁﬂ%ﬁ?ﬁﬁﬂﬂﬁﬁﬂ‘ﬂ n a7 B9 4nek ( how to perform various
cognitive activities ) » EAK—BBNFE » FIRE RBULE NS ZMAET
T EOBER o 2 A EE TR A T R R AAE 1 o BB PSR » LIBTEATAREE
LRESERESER - ER L @F?'Mn%%u ﬁéﬁ%ﬁﬁ(produetion system ) »
BND T SR BT (I£) » B (Then) | F st (Anderson 1990) o

AMmmm%%Wﬁ%ﬁmﬁﬁ%ﬁ%ﬁTﬁﬁﬁ%ﬁ?ﬁﬁ% s RBMBE R
EETH—I ; T Chi IRBREMERNRBIREEZE o fE AN » 2 A
SRR BRI B—E - BEAHARBAEN » MRBREETRRTHRFE
sk o BEGIKE » BEF—-BER BT EHMER - BB T A W PR (
| BuntEmE ) , R AT AR B A - TR - REBEE WRERNE (BF
PEsnE D [ E ST o % R WS FUR IR B A » TN AT IR 21
L BERLEMRARE L ARETRT - o HIHAT B2 M EBRE » AT
8 S S BORELER B o IR R HR o s U RHE A BB R ) AT SRR IE
HETFBEZN SR E S FE T T R A R S SR SR T FA L R SR AT
B ~ ETTRRATE) ~ Mok R8£3R s ayEE) o Gagne S A (1993 ) HGL MM AR
et s E B G R L T s (RE-) > s (SRR AT 3R B A A Ay B SRR B
SRR ~ Rk S B o

LTSS EA B EE (RsRLk B RERD , B NAEE (AT RS
5 AR ) WE BERHHEEENYE -
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AEEERAN £1918 PERAA+EESA

2xfzanit )\
FRBAREE

A HER AR
0% & (Productions)

i

B3 & a8

[ maanm

v R Ve iR & it

[0 & B{Schemas)

- O4% &Propositions)
O~{%(Images)
(344 Bk ALinear Orderings)

T B e

Da% '
O &empm
ORSRELE

B3
B~ BEREZER (MSEE BEAREE ELERE% ) e
JIERRBFANE - BB RhEENE OB BRRTNE - &
%ﬁ@%ﬁ%ﬁ%ﬂ%ﬁﬁ?ﬁﬁﬁﬁhEiiﬁ#ﬁuﬁﬁﬁ%~ﬁﬁ’
FEEBHE ( Gagne et al., 1993, p.218 )

L

iﬁéﬁﬁﬁi¢’Zﬁﬁﬁﬁéﬁ%ﬁ@%ﬁ%H%@%ﬁﬁ&%@Aﬁﬁ%ﬁ%¥ﬁ%ﬁﬁéﬂa
AEEENRE  EENFAEENRE » TTHBE L ( elaboration ) B RER (
self-explanations ) WAEKRENAHBENES -

‘ﬁ%%ﬁm’ﬁﬁt%G%me%A(1%3)%%%%%%&%@&%%%@&%~
'%@ﬁ%%%ﬁ%ﬁ&%’Wﬁﬁﬁ%ééﬁﬁ’ﬂﬁ$¥%ﬁiﬁﬁﬁﬁgﬂﬁﬁ°
BRBALIEA TE ABMBRED ( recognization ) BYRES] o Marzano FiHutchins
(W%)%&’%ﬁﬁ%@@%ﬁ~§%ﬁ%§ﬁmuﬁ%W%ﬁ°E%ﬁm%ﬁﬁ‘
o BEE S HE - BRME - 5 ( context ) ~ B B ALl (
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Grimes, 1972; :Halliday, 1067 ; Warren% A » 19792 51H Marzandﬁ
Hutchins, 1985) ° Owens, BowerfﬂBlack (1979 dBFEigt » FIRBERIL
BEPTE A RySEMER B » ATLIEB) IR FIBSJRTHR AN Ay EE & o Anderson(1985/
1990 ) {higH » BELEEERER AHRE LML  RILERTTREESH
BHEE O AN » -t TS RSB LC o B e B e A AR  FIRE BB R
T Ll s (T e « AERRIER " HU ¢ BRI o % Steinfi Bransford
(1979 ) f—EEEBRT LR THRELNFERVERBETREGRARE > H
B S T SRR R, O 7 B SR T A — L AR R R AR £ AR
#2 Webb (1989 ) 717 19 f@Bﬁiﬁﬁ%%@%@iﬁﬁ%ﬁ%ﬁﬂ%a@m%%& -1
s 96 27 AEAS RABS » DA B TR LT E R B RRA (A LA
by S ~ (R TR AOTS ~ BERMEATIROBIR  RREAFMWEA D - AEA
%%@&ﬁ@iﬁ%ﬁ(gwmg)%ﬁﬂmﬁﬁémﬁﬁ;ﬁ&%’ﬁﬁﬂﬁﬁ—%
FRAE (IMEMRAEE ) 3 N ICEBBRE o Rtk > 24 ERB{LARETEL
ﬁ%@%mﬁ%ﬁﬁmﬂ%,®%§@%W§muﬁ@&%%,@%Eﬁ@ﬁﬁ%@ﬁ
FOEB R o | g

EREE

i R R B E A R IR - AEIEAT T RALEPTR Ay
B R A ~ SRR + ERESRT » LR R —HS (Chide Leeuw,
Chiu, & LaVancher, 1991; Chi & VanLehn, 1991 ) - AREENEELNT:
BN CEARENOHER ) B BEER ( PR —EEEBIRAHE ) ~ 81~
%ﬁﬁﬂ$—imﬁo%%ﬁ@a&ﬁ%%%ﬁﬂﬁmﬁﬁ%ﬁrﬁ%%%&ﬁﬁ@%
AT HEHERE Hi— 5ot LA M ATBIETRAE ( Chi A » 1994 ) o BGERY TRMARME
s @EFRE » MELERERNERLRES I BERTRDZE -

Chi, Bassok, Lewis, Reimann 1 Glaser (1989 )%A@%Z@tééuﬁ ,
S A BT BRRARE » ETAN ARFRHVEREGVE - SR
‘m:L—ﬁmﬁ’ﬂWﬁﬁﬁ$ﬁﬁﬁﬁw(ame)%ﬁﬁﬁﬁ&ﬁ@%%@%@
~%ﬁ(emmamsMw,ﬁﬁ&é&@éﬁa&@%cmﬁm,ﬁmﬁggﬁwﬁaa
5ﬁ%ﬁﬁ%ﬁ—@ﬁ%ﬁﬁ%@ﬁmﬁozﬁmﬁ%géié%ﬂﬁéaﬁﬁﬁﬁ,m
gm%mﬁ%%ﬂﬁﬁoaﬁ@éﬁ%ﬁ%%@ﬁ%&ﬁﬁﬁﬂtﬂ@mﬁoﬁ%@%g;
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LERIE2%Y ( reference source, prompts ) »RMENEER R SLIEME
5847 ( template ) RBRAFNREBEME WS EENEHEEN TERE
BEAVEAR  BEENAL BN BB S IEES LR N E S 08 > DaE—
AR RHEE (Chi %A > 1089 ; Chi%A » 1994 ) o |

B R AR AR LA R B9 B » 7otk My Ik RS kR AR BT - Chi %
A (1990, 1991, 1994 ) €Ll e th sy LB B » AE— BE HEH R
EREATHE BARARER o PR RET « MRS R R BB B0 MilBE fy e
EABSHNERME » EHE MREEES ; RAEREE S ETLTER &
B | (B > HEBRNEHE o M Pirolli fBielaczyc ( 1989 ) LIA &
BB RENE4E LISPEENTS ; FergusonjHes'slerfﬂde Jong(1990)
1 B BB E W L BRI A Aston ER R T I ARy SR In LA 597 ; VanLehn,
Jones 1 Chi ( 1992 ) RFELHEHMEREE Cascade ; BFEL (K 81 YRELH
REBENEBRGREE AR ARAET BT ERENEE ; BETNSEE (R
84 DBRERFTLEBENELRBEL - BHEM (B84 WA SERE A REE
B8 (quantity )1 /RE ( quality YR7 AR AR R B HEABOE A4 T R
SEEA R G R RN B BN B AE - T SRR (R84 ) el
£ AMBBHTIEFE—SIEH » BARA T ARRE | 84 ZRRERSEEET
Rt 5 (LULR SRR R B AR A - HEE R A BRBERE » SAEHRBSE
EOLEER (mental model ) ; ATTHMEAT LASHER 5S4 A4 » FER
BLEVERAE BT BRI - BS BAERMNHS » WSS LSS KR o 5
I B HE R AR N T R SR A R BB - (B BB AT PO A B AR A (merba-
cognition ) MRENFEE » R bERELTEHEREEAGRESBERE .

BEADL » BRBBABEA U TR E : |

I HBRBER-EEHEMNES mr%ma@%%—w@%mﬁﬁo
2 HREETERN—EIBE HARUIEAL > LSRR E -

3. BERMEEEBENFAREE SRS o

B 19— 1 B T AR 2B B » L%A%ﬁﬁﬁﬁﬁ%7§%ﬁ~m‘
TR -
?5.%ﬁﬁ%ﬁ&@%ﬁ%ﬁ%’@@ﬁﬂ%%ﬁf%@%%%’ﬁ%@%%E%E
MR A S506 o : | ”

)



Y R mHEET

EEcEREEES

%@Li@%ﬂ%@%b%ﬂéﬁﬁ%?ﬁﬁ@ﬂﬂ%‘? Chi il VanLehn (1991 ) RREFE
EgﬁtQQM@Eétﬁﬁmm%@m%ﬁmﬁoaﬁﬁﬁgzm“@%f%xﬁf
ﬁ&@%%ﬁﬂ%ﬁﬂ@ﬂ%ﬁm@%@m@%mﬁ%:%éﬁgm%@mﬁégﬁg
%%%%;wwﬁﬁégﬁg%%,ﬁ%ﬂ%ﬁ@za%%oﬁm@ﬁ%@mm%
ﬂmﬁﬁ%ﬂ%%%%¢%~%ﬁﬁﬂmuﬁﬁuﬂﬁﬁoE%E%ﬁ%ﬁm%’
2 5 57— i SE R o B F MEER 8BS % ( facilitativeness and appropriati-
veness Do fEEIME » B S RERE A IR Rk (existing knowledge)
Sy AR (BRI 0 K81 ) o |

ﬁ%%%ﬁ%ﬂﬂ%%AMmmm%%ﬁk%ﬁﬁ%H%ﬁ@%ﬁ:L%ﬁ%%%
(%ﬁﬁ)ﬂﬁ%%@%ﬁﬁ%ﬁﬁ%ﬁ%ﬁ@ozﬁﬂmﬁ%Zﬁuﬂuﬁ%%ﬁﬁ
@%E%ﬁ@Aﬁ%ﬁE$ﬁﬁﬁﬁﬁﬁ$%ou&ﬁametw%,me)%%%
%%ﬁﬂﬂ%%@%%%@ﬁﬁ%ﬁ%%ﬁmﬁﬁo%@M%W@ﬂu%ﬁ%(mnb
ence ) ~ EHEEE ( continuation ) ~ &ifl ( éxample ) ~ Kuff ( detail )~
ﬁ@(imwe)ﬁ&ﬂ%ﬁ%ﬁﬂm%ﬁo$iﬁ%@ﬁ%ﬁﬂé@%ﬁﬁcmw
m%,1%6)ﬁMﬁwmm(m%jﬁﬁéﬁ,mﬁ%%&ﬂﬁ@ﬁﬁ,xgkﬁ
%%ﬁéﬁii@%%ﬁ%ﬁﬁ’ﬁﬁ%%&@%kﬁﬁ’@ﬁ%%mgﬁﬂ%%
ﬁﬁraﬁﬁﬁjégﬁwww%ﬁﬁézﬁmﬁﬁﬁm@ﬁ,ﬁﬁ%ﬁﬁ@%ﬁmm
’%ﬁ~$§ﬁﬁ%ﬁ;m&%@%ﬁmﬁ@A%ﬁﬁmwﬁg,miﬁgﬁmﬁwﬁ%
KEBZ .

%z’$%%FE&@EJ&F%@%J%ﬁ%&%%ﬁz%@@’%Lﬁ%%@
mﬁaﬁﬁ%%é@ﬁﬁ&%ﬁ%¢%mﬁ%ﬂﬁﬁﬁmﬁmﬁﬁﬁiﬂ’ééﬁﬁ%
ﬁ%%ﬁ’%E%@ﬁﬁ*ﬁﬁ%@@ﬁﬁ%ﬁéouT%%ﬁﬁﬁﬁﬁ%%ﬂﬁég
512 | |

P

4B ( asking questions ) KPS » MESHENEMAMM ; MEEH
REEEE TS ~ SREAIRER (waill time ) %F 2 %‘K‘ﬁ%ﬁ%@%ﬂﬂﬁ%éfﬁ%ﬁﬁmﬂﬂﬁ
s BENEmREES ARt King ( 1989,90,92,94 ) Hy [ BRI
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B B8 I B SRR R A0 T 2 POV mﬁ%ﬁﬁﬁﬁéﬂmﬁﬁ LI REE R A
BEER

ERLRUBYNMELESSE » Miyake MNorman ( 1979 ) BisHiZEERE
SCETRAERS » BB (TR R R A RO FLTE - o RILRIFRIE L ARG S0
BRERMFE o (58 Scardamalia & Bereiter, 1992 ) o B#E King (1989,
1991 ) $ABERAERBE (HERBRRE=84 ) £ (38R EBE-
REIEANMEARE » 5IEX R MARR « E518R 0/ AR D BEERORRISH
EZFEXBIIROREEBE (FHEABENRAESH ) EER LSS BN E
SIS o A o FIEEE R B A X B 10 B TR0 o FEiE B0 4058 By A B o
SHT RIRAN : (OF /M ARTEE BEA S — 8 % B S R L 15
Wk (gap ) EWEHRHER BHBE - QB4 BRBENANEEHONEED &
Hi | BOFTIS » SEARRE SR 7T (R G558 2 5t — B B L 7 5 o e PR P ES RS T 2
R o e/ L Fiv B IR 25 B U RO LR T 3 8 4 L 7B Sk RSB b » RS i
171,00 RT3 TR RO 45 4R HI R R B85 o BRSPS 0 R I Y S 0 » St
R o BB RHEA S A S BB L B TR AE R - 5 okt
RATE SHMBS o Bl R BRENAESE » 510 Ry B s T e
EELHRBENKRE (King, 1992 )o HAMEMERILE R BEGMIE -

Ring (1992 ) B3 BN EPY « 7R AR 4 1T 1A S0k 5 2 A9 BB 1 BB F B
ARRR (peer questioning and explaining ) KERIBIZ » DI &L B M » Bi2
HRERMAMROKE » ABLNEBBOURL REEASEEEEE - ABA
7 | R TS AT BT SR AR R /AL BT [ B N RS o A R B e
it o Rk King BB » BRI LIBIBHE 44 ch o1 BRI e B By 2
o MRS B BB ARAERS » IR T B BB R I GRS — SR R
B SIRSIRAL YRR o SER OIS BT 6B BN T RAIARIR s Y E RO A B
R A B I ERRIAR -
| %ung%%&Eiﬁ%ﬁ@ﬁ%mmT%ﬁﬁ(Eu : (RTE) -##S
BRI S — it RIS BTF » RS SH A o 3 P » FUH SE e
TR R B LUDR RS > LTINS MR E ARy 9 o

| ER R TR P ? = TR 25 King ( 1994 ) FIESEAHI
RH > B King JUAMIEAISN.» ASCHEH AT ER IATON » L1459 RV e
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£Y Rt F Y

(fmaﬁ;ﬁwa
///////.‘l'i'\\ .
,’ ,” FryTY R N
JF A e N N
rmﬂ——rm i WW
NEEFE "

i ﬁ%mééiﬁ%Z%%MEﬁ@ﬁﬁ(ng,1%4)

S m &# ® = : MoOoE & Bf

B FREEERE : 0 BEAKOEERSRME?
mop e U ER R R ERMMAER BBRNESYEE?
2 |- BrEa | R FTALiS By o FESEEH? FEER?

s R EREE?

0) mEEERE |
%ﬁ%éf@%@@i&mWe, 1 : FAURE O RS 765 SRR
TR BANEESR XBEHLERH T SEYERY 7
o ‘ BB B BE A T AT ? REBRTEK

e ,

Q) MR »

B REOEATRAEE W ETREERR?

s (RSB ) KR B O Y EEAK SR T RE AR TE ?
3R B HTER Ay o SHEERETFEERER?
(2) #EERE I : BHE ~ ERRH TR AU 2

E%%ﬁ*ﬁﬂﬁﬁﬁémﬁ% | EEREE AR R ?

i RS BAERERAERAAR ?

2k ﬁ%ﬁ%ﬁ%ﬁ@ (why)
BRI o
R s (how) HyRTE o
fREEA F1B AR o
GeE A B H AR o
A A RB EEEBR T
LA tnfal Be A o
feEm A BB R TR PTERER
B A a8 o

E= @&Qngﬁﬁﬁ%mﬁi@ﬁ%
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FER A RHBER B AR -

Bz} > King 87 = AORTRE 2008 A 0 088 A4 25 4 BB PR RO 4826 (ImiR
GUTREEIEHE? ) ~ BREA (MBF OO TRA? ) ~ SNBK CEanEy
) ~HEEAS (ITREBE- ) ~ HLa 6 — AR 8% i Ak ey (58
B B BAy- AMTEE—RE ) ~ TER (M- RREEBEE? ) ~BAEA (-
T SR AT BER AT ARG O B 7 ) ~ HBORIY b (A0SR A A A EA L AR
R B TE ( [5RE? BFE? | ) (King, 1992 Yo hff BHERE MR
PRI BN - FREWTERT PR B0TB Uk » A B 1k PRI LR T S BEE A - T

TEME WRA  RHBE » EREA - BERE - WTHEE

2 LU » BVNIE 5 fn2 DIk 3 > AIAYS o |

ST [ 6 | 3T S04 AR ok RN BRSSO o BRRIEHA
IALF B 5 A B ORI RE B TR » AAEASRWI 1R H W S AR R o BPIE Tk BB
RORTT B BN A BELBEEN » BEMERBARELEARRE « 25
Ve~ SEPUMERORTRE o SEERPITEEI S % » BHEK— BRI 58 E « 85 bR
FEER tk BORIREAS S T R R » R E S B RE R -
_ Baird & Mitchell (1986, 5/K White & Gunstone, 1992, 1.171 )%
AP R H—E B A AR GR BB R - SUFBMEZES - L ER

King 2 B BHHRHER » HEPRER ( FEM ) - ngeﬁnat%ﬁfnﬁ%%ﬂ@
Baird & Mitchell FRErH:BORIRE » FiE LI 1S  EORATRRSE: ; M King $BEMA -

AR B95 U EEEEE - BB LB ek > A R M BB ; M Baird & Mitchelll .
| U &84 HEKBRTFEBRMR SRR &EF?%%@%EE@@EJ:EUT&KH@
P R BRI ZREE < BER Uitk » BIyESE HEE



EE AR Bip o

B EMARE
o R E L — R EFREE -
o EERTUABPRELFHEERE <
o BEREARHBLES o |
-ﬁ%ﬁ%ufﬁ@(ﬂmt)‘ﬁ%(WMn)~ME(Mwm)Jﬁﬁﬁﬁ°
HoE RN ~ B BBENRE
o RE A A LA— M A TREE ©
-§$$E%¢ﬁ%%¢’@m%WT%E@m%’%ﬁ%ﬁ%gﬁo
o MELMES T » AR THRHE K (HEMHE THERSRA -
o FREEE L M | ( how ) FREEM -
B BHE
o MIEEEBEN—ERERLEE -
o BERfEE AP RELPIE -
o R BRE ST WA A BENRE  IERERETHE -
o BRI RATE ( why ) J =R mR---&/EELE (what if)--] 7R fil

i R E A S RIS E S R Al ( Baird & Mitchell, 1986, 518
White & Gunstone, 1992, . 171 ) '

?d”;‘#

B > fesBigrenE ﬁ?%’ﬁ—lﬁﬂ<§ﬁﬁﬁ’aégﬁ » BRBEIE FTRE BV EL
=457 ( metacognition ) o i Flavell ( 1976 Y PrEsR AR R o B
%%ﬂ%~@@kﬁ%ﬁﬁ%ﬂﬁﬁ~&%~ﬁ§ﬁ%ﬁ(sdfﬁ%mQHMJ%%
T o FEBIEBL @‘i%ﬁ‘%iﬂﬁ’ﬂﬁ‘éjﬂﬂ%f#&%@%%%Tﬂﬁ@ﬁ%v: (OREEREE
2 chyEfTE MM ? (2)Fk 7 gk v R RO R BLAN 17T 7 Q)RR b A BRI ?
%%&%Lﬁz@ﬁ%ﬁ%%%g%’mﬁ%Fﬂ%ﬁaﬁﬁ%%QQKHEQB%K
Gan)io ksl R A SIERRATIMET Faﬁ%ﬁ&?ﬁ%ﬁ%ﬁ%éjﬁﬁfnﬁaaﬁ’ﬂﬁ'
%ﬁ&o&mmm(l%7)9%&’EWﬂﬁﬁﬁ(pﬂmhm)Eﬁﬁ@%wWﬁE
EEERET o FH : # > gz T o M BAZ » AR EaHp o 1 A
FREEEBETE?
= | Bisk » King ( 1994 D a‘%tﬂﬁﬁ%ﬁﬂ&ﬂ%ﬁ%@%z&ﬁ%ﬂﬂ%—ﬁfﬁ oZF

j=QEALILE] Bk % EAE RN B By B AR ELE HBER— ¢ HEEL (
knowledge restating ) ; =R mm s » BEENNEH B © BYEE A LA R L -
B A EAS e L B AE RMU AR B ( knowledge assimilation )— MEBEBR= ;
T 4 PR T S B B A HE R SHEH AR R 2 B R B SB k= Fsk ek o hik
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'§~M%%E%ﬁﬁm§§5&

B ® @ o " T MmE R K

mellﬁ%ii LA %ﬁﬂ FEERE
HERNELBRAHM R
2R By R ek

Level 2 &k  ERBMFHHERR & EMREMNE
' HE (HECHEN HBEHRRECE2TE A
LIR D HCmEE (TEHMSED
KRR — R B I L TR
B9 STk '

Level 3 HmEkittiE - MR - #H% BB MBI
Bl MABAG ~ 8 BRSO P ABLE - B
B BREA N REEEENESRSRE
AHER S B AR B HE - BHSHR
B A REBR > A

W ﬁﬁ%ﬁﬁﬁ@%ﬁﬂ@ﬁﬁﬁ%%(m%u>m%mﬂ§%(@Mm1)m
HEE > MEBMBE » EEOROERE » THRIDEELRE REREY » HERL
TR B 50 ~ AR S SR AERS o

s

HEMREBHEAMOBHETEPEBLBE , (AYHB4ANMEHiRESE L5

$ ~ BERYE SOEBIBTE » AARE AR o [ THEHEF » BAEFIE | - MEH » R
AR BENRE S BRI EE BN EEER—-R= ~ BEEE » %Mﬁﬁiﬁ&o
RIS » BAERRBE —ERENHE » AFFARENBEE  MELE » BiEfe
2 B o AR QML MM » R E KRB R B BTSN B, nE
EBEHBSRNBEAFREERRORE - MRS T HRUNEL » B3N
MBI AR AEEE - N HHB AR BN EEY » T ERAY A REBNE
Ho2 IEEE o 2B NTARHES Bt » BT AR T BRIV o 15 » RLIBH =12

+@Hk%%%%ﬁ%@ﬁ@A%ﬁ%ﬁ%%%°%BE&%ET@%%&*’%%M
E: T RIENENEBEDT IR > MRBHTEER? | RBRAERREENE
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29 R ait e ey

5 s —BSTR AT EI © Sy B R AR R A — B A ER Sk BT » TR RERA SR
B AR AR S E EDRSERER » Mk T A—BMEMNLRBS
£OF  REAESLROOREE - HEKBS  TEREFREH-BFTLO
BEERNEMLMGLE -

SEER

@%ﬂ(%SID:<%r§ﬁﬁﬁj%@%ﬁﬁ%%ﬁ%ﬁﬁ%$@%%¢%%@

> <HEREBABHREESHTINARIRES> > H706-721 H -

ﬂ%ﬂ(%&%)'<%F5&@%Jﬁ§é%%%%%%¢iﬁ%$@%é@>a
<HIABH> > 539 M #489-524 H

B - 5E5 (K84) ¢ <l~%$%@rE$&ﬁJ%%§> <ﬂ%ﬁ =

> E=% M 523-68H ¢

FREIT ~ BRICHE (R84 ) : < ANBBZ MATE> » <HIABHR> > H40H -
#511-547 H o

Anderson, J. (1996). Personal communication.
Anderson, J. R. (1990). Cognitive Psychology and Implication. New York: W.
. H. Freeman and Company.

Bargh, J. A., & Schul, Y. (1980). On the cognitive benefits of teaching. Journal of
Educational Psychology, 72, 593-604.

Bearison, D. J. (1982). New directions in studles of social interactions and
cognitive growth. In F. C. Sarafica (ED), Social-cognitive development in
context (pp.199-122). New York: Guilford.

Chi, M. T. H. (1993, 1996). Personal communication.

Chi, M. T. H., Bassok, M., Laewis, M. w., Relmann, P. & Glaser, R. (1989).
Self-explanations: How students study and use examples in learning to
solve problems. Cogmtwe Sc:ence, 13, 145-182.

Chi, M.T.H., Chiu, M. H, de Leeuw, N. (1991). Learning in a non-physms
science domain: The human circulatory system. Milestone report for The
National Center of Students Learning supported by the Office of Educational
Research and Improvement (OERD, US.A.

Chi, M. T. H., & VanLehn, K. A, (1991). The content of physics self-explanations.
The ]ournal of the Learning Science, 1, 1, 69-105.

Chi, M. T. H., De LeeuwN Chiu, M. H,, & LaVancher, C. (1994). Eliciting self-
explanations 1mproves understanding. Cognitive Science, 18, 439-477.

-13—-



HEEFAH $1014 FEREA+LEAR

Doise, W., & Mugny, G. (1979). Individual and collective conflicts of centrations
in cognitive development. European Journal of Social Psycology, 9, 105-
108. '

Ferguson-Hessler, M. G. M., &de Jong, T. (1990). Studying physics texts:
differences in study processes between good and poor performers.
Cognition and Instruction, 7, 41-54. ‘

Gagne, E. D., Yekovich, C. W., & Yekovich, F. R. (1993) The cognitive
psychology of school learning. Harper Collins College Publishers.

King, A. (1989). Effects of self-questioning training on college students’ &

comprehension of lectures. Contemporary Educational Psychology, 14, 366-

381. '

King, A. (1990). Enhancing peer interaction and learning in the classroom,
American Educational Research Journal, 27, 4, 664-687.

King, A. (1992). Facilitating elaborative learmng through guided student—

generated questlonmg, Educatlonal Psychologist, 27, 1, 111-126.

King, A. (1994). Guiding knowledge construction in the classroom: Effects of
teaching children how to question and how to explain, American
Educational Research Journal, 31, 2, 338-368.

Miyake, N. , & Norman, D. A. (1979). To ask a question, one must know enough
to know what is not known. Journal of Verbal Learning and Verbal
Behavior, 18, 357-364.

Owens, J., Bower, G. H., & Black, J. B. (1979). The ' soap opera’ effect in story
recall. Memory and cognition, 7, 185-191. '

Palincsar, A. S. & Brown, A. L. (1984). Reciprocal teaching of comprehension-
fostering and comprehension-monitoring activities. Cognition and
Instruction, 1, 2, 117-175.

~Resnick, L. B. (1987). Education and Learning to Think. National Academy
Press, Washington, D. C.

Scardamlia, M., & Bereiter, C. (1992). Text-based and knowledge-based
questioning by children. Cognition and Instruction, 9, 3, 177-199.

Stein,B. S., & Bransford, J. D. (1979). Constraints on effective elaboration: Effects

-of precision and subject generation. Journal of Verbal Learning and Verbal
Behavior, 18, 769-777. .

Vankehn, K., Jones, R. M., Chi, M. T. H. (1992). A model of the self-explanation
effect. Journal of the Learning Sciences, 2, 1-59.

Warren, W. H,, Ni ckolas, D. W. & Trabasso, T. (1979). Event chains and .

inferences in understanding narratives. In R. O. Freedle (Ed.) New
directions in discourse processing, Vol. 2 Norwood, N. J. :Ablex.



LSS 3 B

Webb, N. M. (1989). Peer interaction and learning in small groups.
International Journal of Educational Research, 13, 21-39.

White, R. & Gunstone, R. (1992). Probing Understanding. Burgess Science
‘Press, Basingstoke, Great Britain.

Learning strategy and science learning
Mei -Hung Chiu
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Abstract

In order to learn effectively and meaning-
fully, learners should be able to develop a set
of learning strategies for interdisciplinary
training’. This article intends to discuss two
potentiallv powerful cognitive strategies(ques-
tioning and explaining) for improving science
learning. Research has shown that self-explana-
tions and questioning have positive effects on
students’ learning in different domains of

sciences.

Keywords : knowledge representation, self-

explanations, que‘s tioning
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